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I. District Accommodation Plan – Overview
Massachusetts General Laws require the adoption and implementation of a District Curriculum Accommodation Plan (DCAP). This plan is intended to guide school leaders and teachers in ensuring that all possible efforts are made to meet student needs in general education classrooms.  To that end, the district’s DCAP—
· Outlines the accommodations and instructional supports that are available in general education, and 
· Defines the processes used for determining and monitoring the effectiveness of interventions for struggling learners.

II. Core Beliefs
The Salem Public Schools (SPS) DCAP is grounded in the following core beliefs:
· All students can learn and should be provided opportunities to reach their full potential.
· Students learn at varied rates and have different styles of learning.
· Students are diverse in their cognitive, physical, linguistic, social, and emotional development.
· Students will have different responses to curriculum, instruction, and assessment.
· Students require different amounts and types of instructional and behavioral support.

III. Tiered Instruction—Overview 
In order to ensure that student needs are being met in general education classrooms, SPS delivers instruction through flexible tiers that provide students with increasing levels of support that match their specific needs.  The goal is to meet students’ needs by adjusting and differentiating the district’s curriculum.  Below is an outline of the curriculum accommodations available in Tiers 1 and 2.

Salem Public Schools System of Tiered Instruction
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Tier 1 represents the core curriculum and instruction provided to all students.  All students receive academic instruction and behavioral supports to allow them entry into daily learning activities.  Tier 1 teaching and learning is characterized by:
· Lessons that invite student effort and engagement;
· Clear learning goals focused on content standards, language objectives, and grade-level expectations;
· Academic and behavioral expectations that are clearly taught and consistently reinforced through positive interactions;
· Rigorous, research-based instruction and modeling that is supported by instructional strategies that support access to rich content;
· Differentiated learning objectives, grouping formats, resources, tasks, teaching strategies, and time allocations;
· Universal screening of all students;
· Regular data meetings where student progress is monitored (through student work samples, curriculum-based assessments, common assessments and benchmarks) on an ongoing and timely basis;
· Use of assessment information to modify learning goals, tasks, and instruction (e.g. re-teach plans);
· Regular, explicit, and timely feedback to students;
· Integration of technology to support and enhance learning.

Tier 2 supports are designed to provide supplemental, focused teaching and learning opportunities for the small percentage of students who are not making progress toward or demonstrating achievement of academic and behavioral objectives given Tier 1 practices, differentiation, and/or accommodations. Tier 2 interventions enhance, support, and provide access to the core curriculum and are provided in addition to core instruction.  The following elements are characteristic of the district’s effective Tier 2 practices:
· A system for reviewing students (e.g. Instructional Support Team) who are not responding to Tier 1 curriculum, instruction, and behavioral supports;
· Diagnostic assessments;
· Targeted academic and/or behavioral goals;
· Supplemental teaching and learning opportunities of a predetermined duration;
· Consultation and/or direct service from specialists (e.g. reading specialists, tutors, etc.;
· Frequent monitoring of student progress using assessments to determine the need for continued intervention, additional intervention, or a change of intervention.

Tier 3 includes specialized supports including Special Education services.  Tier 3, while very important, is not the focus of the DCAP.   The purpose of the DCAP, rather, is to frame the district’s approach to providing quality instruction and approaches to differentiating and adjusting the curriculum to student needs within Tiers 1 and 2.


IV. Supports for Tiered Instruction

Implementing an effective system of tiered instruction requires ongoing capacity building and a strong support network for teachers and leaders.  Listed below are some of the systems and structures in place to enhance implementation of tiered instructional practices across the district:

TIER 1 – Supports 

· Universal Screening Assessments—SPS administers regular assessments of/for student learning.  These assessments are used to inform instruction and also to serve as one indicator of which students may be struggling to learn despite exposure to a high quality, differentiated core curriculum.  

· Reading Instruction—SPS provides reading instruction through a balanced literacy approach and the workshop model.  Teachers are trained in research-based literacy practices (e.g. modeling, conferring, strategy instruction, gradual release, etc.) during on-site coaching and district-wide PD.


· Professional Development Plan—A variety of professional development experiences are offered to support teachers with building the capacity to deliver quality core instruction through research-based teaching strategies. 

· School-Based & Grade-Level Data Teams—Each school in the district has a Instructional Leadership Team (ILT) comprised of school leaders, a math and ELA lead, teachers representing grade-levels at the school, and special education and ESL teachers.  The ILT meets regularly to monitor grade-level, content-area responses to data and provide teachers/teams with feedback on reteach action plans.

· Instructional Support Team (IST)—Each school has an IST comprised of teachers from different grade levels and content areas including professionals with experience implementing behavioral and academic supports particularly in reading and math.  A school administrator, either the principal or assistant principal, is a standing member of the IST.  This team meets regularly and monitors student performance and the use and effectiveness of interventions.  Notes are taken and plans for administering interventions are developed through IST.

· Mentoring—In SPS, first- and second-year teachers are provided with a structured induction program.  First-year teachers are assigned a mentor/coach with whom they meet regularly to navigate the complexities of the first year of teaching.  

· Positive Behavior Interventions and Supports—Core classroom teachers and support staff all receive training to increase their capacity to effectively manage student behavior and increase student engagement within the general education classroom.  Schools are provided some flexibility of which model their school adopts (e.g. PBIS, Responsive Classroom, etc.)

· Principals’ Cabinet, Assistant Principal Meetings, Cross-Functional District Team—District leaders convene regularly and in varying configurations to ensure alignment of workflows, promote collaborative problem solving, and for professional development.  


TIER 2 – Supports
	
· Small Group Instruction & Conferring – SPS uses the workshop model to guide lesson planning and the delivery of instruction.  As such, daily lessons afford teachers and support specialists the opportunity to provide Tier 2 supports through small group instruction or during one-on-one conferring with individual students.  These Tier 2 supports are considered a “double dose” of instruction because they are above and beyond core instruction.

· Reading Specialists—Each school is assigned reading specialists based on a weighted average that is calculated from enrollment and the percentage of high-needs students at the school.  Reading specialists are trained to administer diagnostic reading assessments to pinpoint needs of students who are not responding to core instruction and Tier 1 supports.  They have access to specialized materials and are trained to deliver targeted reading interventions.

· Behavior Specialists—The district has a cadre of behavior specialists who are available to assist classroom teachers with implementing behavioral supports within general education classrooms.

· Tutors—The district deploys math tutors to support Tier 2 interventions using data to drive placements.


V. Intervention Process for a Student Struggling to Make Progress[footnoteRef:1] [1: ] 

The following flow chart shows how student needs are managed within the district’s tier instructional model:

	Gather Available Information & Identify Student Strengths and Needs

	· Consult with students, parents and other professionals
· Consider cultural and linguistic background of student
· Review portfolio of student work
· Review student’s educational history
	· Conduct observation of student in multiple environments
· Assess student’s performance in different content areas
· Administer diagnostic assessments
· Review student’s work habits and learning profile

	Identify & Implement Support Strategies

	· Accommodations to the core curriculum
· Accommodations in teaching strategies, learning environment, or instructional materials
· Use of instructional support services, consultative services, building-based teams, enrichment programs, and/or academic support programs (interventions)





	Monitor Progress




Difficulty persists and disability is suspected
Difficulty resolved or improvement occurs


Difficulty persists





Referral for an evaluation to determine eligibility for services under special education or Section 504


Consider alternative accommodations, services and/or interventions








 The law requires that no instructional support program or any other intervention limit the right of a parent to refer a student for a special education evaluation. However, if a referral for a special education evaluation has been made and the district has asked for and received parent consent to evaluate, the evaluation information from the instructional support program should be made available to the special education team to consider when determining if the student is eligible for special education or accommodations under Section 504—keeping in mind that there are different eligibility criteria for these two processes. 
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